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TITLE OF MINI-UNIT
The Art of the Character.
Primary text: Grapes of Wrath 
Grade levels: 10-12

OVERVIEW 

Summary: 
This mini-unit is intended to serve as the capstone project following a full reading of The Grapes of Wrath. It incorporates performance (interpreting literature as performance pieces), visual art, music, photography, and analytical writing. It consists of six 90-minute lessons plus a suggested  culminating celebratory event. The foundation of the unit is character exploration. Students start with paired/group explorations of text via performances. After this, each student chooses a character and then conducts a deep analysis, interpretation, and representation of that character though the various art forms. The unit includes individual work, small group collaborations, and full class exploration and sharing. There are opportunities for differentiation throughout and an abundance of student choice within structured guidelines.
Learning Target for students:

I demonstrate my deep understanding and examination of a character in Grapes of Wrath through performance, visual art, music, and written analysis.
I teach others by sharing my performance, art, music, and written analysis of my chosen character.
I learn from other through active participation, listening, and asking thoughtful questions.

Goals:
The goal is to provide an opportunity for students to conduct deep exploration of characters and to teach one another through their performances, art, and writing. Students will also get to share and celebrate with school community members and family at the final event.
PROCEDURES
Please note- each lesson assumes a 90 minute block. You may need to break the lessons into smaller segments if your class meeting time is shorter. The pacing is based on my experience in my classroom, you may find it necessary to speed up or slow down the pacing for yours. You could also streamline this unit by omitting one or more of the artistic interpretations of the character if you do not have time for the full project mini unit. 
You may discover that you want to incorporate some of these individual lessons during the reading of the full text rather than as a full mini-unit at the end. This would work well and could still culminate in a final event.

This lesson has been developed by a teacher at a school that places great value on culminating projects, celebrating student work, and authentic audience. This is why the mini-unit ends with an event showcasing student accomplishments and learning. You certainly could do the mini-unit without it (and just display and share works within the class), but it seems far richer with the event.
At the start of this unit, invitations to the culminating event should go out to staff and families of the students.

THERE IS A SEPARATE FILE(s) for LESSONS 1-4 WITH DETAILED PROCEDURES & STUDENT HANDOUT PAGES WHERE NECESSARY.  BELOW IS JUST AN OUTLINE FOR EACH LESSON. PLEASE SEE ADDITIONAL FILES FOR FULL LESSON PLANS.
Lesson 1:  project intro & performance (utilizing methods learned from Dr. Matthew Spangler)

-Introductory lesson- introduces project (see handout with all project requirements)
-first round of text as performance…character sketches and/or monologue speeches (groups or individuals … allow for choice)
Note: the performance aspect of this lesson could also be done before the class reads the full text or midway through the text. The teacher would have to be particularly thoughtful about the selections in that event, but it would work quite well.
Lesson 2: visual art

-Adinkra symbols/meanings to lead into collage and get students thinking about character’s essences more deeply). Includes 1 paragraph analytical writing on the selection using textual support.

–Character collage creation
-write 1 paragraph supporting choice/art work in form of “artist’s statement” …. must include textual quotation and analysis of why and how this collage represents character chosen.
-share out 

-save for gallery later

Lesson 3: music   (NOTE: requires computer & internet access)

-open with gallery walk of student work form lesson 2 & brief comment time for sharing reactions.

-Song & Character match up GW examples: 

Give lyrics or play audio/video and have them decide what character it fits & at what point in text as a class.

Some options for examples (you know your students, select accordingly):

Give one or two of mine from way back in the day (picking something older eliminates likelihood of anyone already planning/wanting to use the example song)- “Rain on the Scarecrow” by Mellencamp, “Carry on My Wayward Son” by Kansas, “Ghost of Tom Joad”- Springsteen or NIN version.

“Dust Bowl Dance” by Mumford and Sons (contemporary)

When I asked for ideas from on of my students as I was planning this unit, he suggested two fairly contemporary examples:  “Dear Mama” by Tupac as tribute to Ma Joad & “The Words I Never Said” by Lupe Fiasco--- have them figure out who that might go with and at which point in the text … 

Note: all of these are available on youTube or you can print lyrics if no youTube access in school
-students research song ideas for their characters in class & finish at home if needed 

-need to have printed copy of lyrics to go alongside the 3 paragraph piece

-HW: write a 3 paragraph analysis of song and character (1: overall connection- describe song & character, 2: choose specific lyric & quote from text and analyze relationship, 3: same as 2)

Option: I have done similar projects where students have asked if they can write their own lyrics. This has turned out fine and I am happy to accommodate students who want to modify projects with their own ideas. I would not suggest offering this as an option up front, but would wait to see if anyone ask to do it.

NOTE: if you do not want to “use up” an example from Grapes of Wrath, you could do a song & character match using any interview from Studs Terkel’s Hard Times (listed in resources on unit overview). These are connected to themes in GW and there are farmer oral histories included that would be great fit. -Provide GW examples: 

Give lyrics or play audio/video and have them decide what character it fits & at what point in text as a class.

Lesson 4: photography and/or landscape
-students select character excerpt from text (approx. 1 paragraph): description, interaction/dialogue, action, or speech. Done in groups based on students who have selected same characters for music component. Groups look through text annotations/post its to decide on excerpt together.  

-note that you will need to work out how to either print or project images for final event and class sharing. It is suggested to have students e-mail files to a class account/teacher and then for teacher to print them or to have a student volunteer help with printing. If these resources are not available in the school, you can do the found images option for no cameras/no printer.

-IF SCHOOL HAS CAMERAS AVAILABLE: groups use LTP methods to brainstorm a set of 3 images that would depict the excerpt (does not have to be literal). All groups will share back what they are considering & get feedback from class.

-IF SCHOOL DOES NOT HAVE CAMERAS AVAILABLE: groups discuss contemporary landscape that would fit the character excerpt …. either find image online, in newspaper, magazine, on fliers, etc (found images) or take photographs with phones/personal cameras if they have that option.

-group divides up work: photographer(s), someone to type up excerpt, someone to write analysis, & someone to edit/revise analysis

Please see note below about possible extension for this lesson using found poetry assignment.
Lesson 4b: in class only sharing (optional but suggested)

Although time may be tight, given that this is a hearty unit, if possible- it would be awesome and go a long way to meeting the goal of having students teach one another- to have a day of sharing from Lessons 3 & 4 before going into Lesson 5. Although students will see one another’s work at the event, it would be excellent if they could take a full day in class for each student to choose one component of the project they most want to present to their classmates. 

Lesson 5: final prep & performance rehearsal
First 45 minutes-

-students to make song list for GW album set 
-student to do artwork if wanted for album cover
-students to create display of song lyrics & written analysis

-students to create display of visual art & written analysis
-students to create display of photography/landscapes & character excerpt with analysis

Last 45 minutes-
-students rehearse pieces from intro lesson for performance

-recruit at least 2 students to present work for each project component (in addition to having it displayed)

Celebratory event with presentations & performance
-set up chairs and staging area

-student hosts for each display area and door greeters

-visual art, music, and photography on walls with written analysis

-performance of text interpretations
-student presenters for different project components share work (ex: present Adinkra symbol & read explanation, show collage & read artist statement)
-refreshments ( 
If possible, it would be ideal to have a mix of the students’ music selections for the characters playing. You may want to set up stations of computers with music labeled on the desktop and earphones by the song-character display area so guests can choose to hear specific selections if they would like.
Assessment

Teachers could create a rubric for the entire project with a category for each component. In the alternative, if a teacher is breaking down the pieces throughout bigger GW unit, or omitting some components, it would likely be more useful to create an individual rubric for each component. A rubric(s) in not being included because the variations for using this mini-unit are great enough that rubric(s) are likely to need to be specialized based on teacher use of components.


Incorporating a self and peer assessment form as a means of reflection after the culminating event seems important. Students should see this in advance of the final event. It is recommended that this include a list of project components and an opportunity for students to indicate at least three things: 1) what they feel they did well and why for each component, 2) what they feel they struggled with and why for each component, ,and 3) identifying another student who they feel excelled in each component and explaining why with specific evidence/examples. This is also an opportunity for teacher assessment by students. Student input on what worked well and what they would recommend doing differently would be useful for future planning.
Extensions
FOUND POETRY: You could add a found poetry assignment using the character excerpt in lesson four. This could be read and displayed at the event. This could be used as a warm up for the photography part or as a warm down for that component. Warm up: after they find excerpt, each group member chooses 4 words from the excerpt, group makes list of the words and creates a collective found poem about the character.  You can have more or fewer constraints: may only use the words found in the excerpt or perhaps those all must be included but they can add other words of their own. Warm down: they examine the photographs, do a shared reading of the excerpt aloud again, and then each person chooses 4 words from excerpt that they think are embedded somehow in the images. Group collectively creates a poem using these words (same constraints of lack thereof could apply). 
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NOTE: there are a number of song recommendations included in the plan for Lesson 3. You can find lyrics for all of these by googling the titles. You can find audio and/or videos of all of these online at youTube, Pandora.com, Grooveshark.com … depending on what you school internet site access is, one or all of these will work. 

